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Stress and Rhythm
Stress

Stress can be defined as the relative degree of force or emphasis given to a particular
syllable or word to make it stand out (i.e., be easily noticed) from other syllables or words
in an utterance. If syllables have stress, they are said to be stressed syllables (or accented
syllables). If syllables do not have stress, they are considered to be unstressed syllables (or
unaccented syllables). In this course, we will study two types of stress: word stress and
sentence stress.

Word stress (also called accent) is the relative degree of force or emphasis that words
or parts of words have when they are considered (or spoken) individually or in isolation (as
in a dictionary). In our transcriptions, we will mark only two levels of word stress: primary

stress [] and secondary stress []. The syllable that is pronounced loudest or with the
greatest emphasis in a word receives the primary stress. Likewise, the syllable that is
pronounced with a little less emphasis than the one which has the primary stress receives
the secondary stress.

For example, the monosyllabic words ‘book’ and ‘speak’ have primary stress: /buk/,
/spitkk/. Similarly, the syllables pa- and -cause of the dissyllabic words ‘paper’ and
‘because’ have primary stress: /peipar/, /brkoz/. In a like manner, the syllables -ten- in the
word ‘attention’, -a- in the word ‘pronunciation’ and sec- in the word ‘secondary’ (which
are polysyllabic words) have primary stress, while the syllables -ary and -nun- have
secondary stress: /o'ten[n/, /pronansreifn/, /sekonderr/.

Notice that the stress mark is placed just before the syllable that carries the stress or
before /s/ when this sound is followed by another consonant (e.g., ‘structure’ /strakt[or/). In
isolation, every word has a primary stress; however, pronouncing dictionaries do not
usually mark the primary stress in the transcription of monosyllabic words. Likewise, only
words of two or more syllables can have primary stress and secondary stress at the same
time. Again, pronouncing dictionaries do not often mark the secondary stress in their
transcriptions of dissyllabic words, but we will always do it in ours.

On the other hand, sentence stress is the relative degree of force or emphasis that
words or parts of words have when they are used in connected speech, that is, in
combination with other words forming phrases and sentences. For example:



a. The teacher read the sentences.
[0 'thi:tfor 'red 00 ‘sentnsiz]

b. Are you tired? ['ar ju ,tharord]
c. A cup of coffee. [0 'kPap_o 'kPafi]

d. Don't do it! [' doun du:_it]

In our transcriptions, we will consider two levels of sentence stress: primary sentence
stress and secondary sentence stress. Primary sentence stress (also called tonic stress) is
marked just before the word or syllable with maximum emphasis. It will be indicated by the
mark ['] when we have rising-falling intonation (i.e., when the voice first goes upwards and
then downwards on the syllable that has the primary stress) as in example (a) above; and
indicated by the mark [,] when we have rising intonation (i.e., when the voice goes upwards
on and beyond the syllable that has the primary stress), as in example (b) above. In a
similar manner, secondary sentence stress is marked just before the words or syllables that
are pronounced with a little less emphasis than the word or syllable with the primary stress.

It will be indicated by the mark [] if it occurs anywhere before the primary stress, as in

example (c) above, and by the mark [] if it occurs anywhere after the primary stress, as in
example (d).

In addition, notice that, in a single phrase or sentence, only one syllable or word
usually has primary stress; all the other words have either secondary stress or no stress at
all. However, in a sentence, there can be more than one secondary stress. Which words
have secondary stress in the following sentences?

My mother died ten years ago. [mar 'madar 'daid 't"en 'jiorz o'gou]
Where does Mary live? ['wear doz 'mert 11v]

Similarly, we mark only one stress on words of two or more syllables, which
normally have two stresses in isolation. Also, note that some monosyllabic words,
especially function words, often lose their accent and become unstressed in connected
speech. Function words (or grammatical words)' are words that have little or no meaning
on their own, but show grammatical relationships in and between other words, phrases and
sentences; e.g., prepositions (‘at’, ‘for’, ‘in’, ‘on’, ‘to’, etc.), conjunctions (e.g., ‘and’, ‘but’,
‘that’, ‘what’, etc.), pronouns (‘I’, ‘me’, ‘you’, ‘her’, ‘them’, etc.), auxiliary verbs (e.g.,
‘am’, ‘are’, ‘do’, ‘can’, ‘have’, ‘must’), and so on.

! This point will be considered in more detail further ahead.



For example, when the following words appear in isolation (i.e., not in connected
speech) or at the end of a sentence, we pronounce them with stress (i.e., they have a strong
pronunciation form).

am /em/ are /a:r/ at /aet/ but /bat/ can /kaen/ do /du:/
for /fo:r/ have /hav/ me /mi:/ must /mast/ that /0aet/ them /0em/

Examples: a) What are you looking at? ['war_or ju 'lukiy aet]

b) A: Are you tired? ['ar ju tharord]
B: Yes, I am. [jes_ai_'eem]

¢) A: Can you swim? [kPan ju swim]
B: Yes, I can. [jes_ar k'en]

d) A: Have you ever been to London? ['haev_ju_'evar bin to 'landon]
B: Yes, I have. Twice. [jes_ar ‘haev | ‘twais]

But when the same words appear in phrases or sentences (i.e., in connected speech),
they may lose their stress (i.e., they have a weak pronunciation form). Look at the examples
below.

A: Can you give me a hand with the problem that we have to turn in tomorrow?
[khaen ju 'grv mi_o 'heend’ wiB do 'prablom dot' wr 'heefto 'th3:rn_'m tomarou]

B: Sorry! I am” busy right now. I must finish my assignment before noon. I can help you in
the afternoon. Is that OK with you?
[“sart || 'ar_om 'bizi rait' ‘nav || 'ar mest’ ‘fini[ mai_s'sammont’ brfo:r nu:n ||
‘ar kon 'hetp_ju_in 0i_aeftornu:n || 1z 'daer_ouker wib_ju:]

A: What are you looking for?
['war_ar ju lukig fo:r]

B: 1 m2 looking for my keys. I do not’ know where I put them. I didn’t do what you told
me.
['a1 om 'lukm) for mar 'khi:z || 'ar du ‘nat’ “nou | 'weor_ar ptot’ dom | ‘a1 'didnt’ ‘du: watfa
thoutd’ mi]

A: Have you seen ‘Star Wars’?
[haev_ju 'si:n sta:r wo:rz]

% Of course, when we speak, we often say ‘I’'m’ [aim], ‘don’t’ [dount] and ‘I’ve’ [arv].



B. Yes, I have” seen it twice.
[‘jes | ‘a1 hov 'si:n_it' ‘twais]

In the examples above, notice that the monosyllabic words with a single underline are
not stressed (i.e., they have a weak pronunciation form), but the monosyllabic words with a
double underline are stressed (i.e., they have a strong pronunciation form) and their stress is
marked. Usually, when a monosyllabic word or a syllable of a longer word has no stress,
the vowel sound of the word or syllable becomes schwa /o/. On the other hand, when a
monosyllabic word or a syllable of a longer word is stressed, the vowel sound of the word
or syllable is a ‘full’ vowel (either a long vowel /i:, a:, o:, u:, 3:, a1, e1, ou, o1, av, etc./ or a
short vowel /&, e, 1, A, D, U/).

But how do you know where to place the stress in words that have more than one
syllable and what words are stressed and what words are not stressed in connected speech?
Below are some helpful tips that might help you find the answers to these questions.

Placement of Stress

In English, the placement of stress depends on the number of syllables that a word has
and whether the word is used in isolation (i.e., alone) or in connected speech (i.e., together
with other words forming phrases and sentences). As was said above, in isolation all one-
syllable (monosyllabic) words have primary stress; however, in connected speech they
often lose their stress, especially if they are function words. One of the reasons that this
happens is because, in connected speech, among other things, we often speak more quickly
and we need to say all the words of a phrase or sentence in a shorter time.

When words have two or more syllables, it is somewhat difficult to know where we
must place the stress; therefore, we must learn to do it. In English, the position of the stress
varies considerably; that is to say, the placement of stress can be predicted only to some
extent. There are no infallible rules that we can follow in order to determine on which
syllable words have their primary and secondary stresses; however, a series of helpful rules
have been proposed.’

Placement of stress in two-syllable words

In order to determine on which syllable we should place the primary stress (and
secondary stress if there is one), we need to know several things: (a) the grammatical
category of the word (i.e., whether the word is a noun, an adjective, a verb, an adverb, a
preposition, and so on); (b) the syllable structure of the word (i.e., whether its syllables end
with one or more consonants and whether the syllables contain long or short vowels); and
(¢) the morphological structure of the word (i.e., whether that word is a simple word* or a

3 Especially by generative phonologists.
* Simple words consist of one free morpheme, which can consist of one or more syllables.



complex word.” The following rules will help you stress dissyllabic words with some
degree of accuracy.

1.

Stress simple nouns on the first syllable if their second syllable contains a short
vowel (usually /o/ or /1/) or a syllabic consonant. E.g., bottle ['batt], castle [kMast],
China [tfamo], clever [klevar], gravel ['graevi], happy ['haepi],” larynx [lermks] (or
['leermks]), money ['mani], people ['p"i:pt], product [pra-dokt], table ['theibt], slender
['slendor].

. Stress simple nouns on the second syllable if the syllable contains a long vowel or

diphthong. E.g., balloon [ba'luin], design [dr'zain], estate [rstert].

. Stress compound nouns of the form noun + noun or adjective + noun as follows:

Place the primary stress on the first syllable and the secondary stress’ on the
second syllable. E.g., armchair ['‘arrmtfear], background [baekgraund], blackbird
['bleek,b3ird], blackboard [blakbo:rd], bluebell [blu:bet], bookstore [buksto:r],
clotheshorse [klouzho:rs], door knob ['do:rnab], greenhouse ['grimhaus], handbag
[heembaeg], heartburn ['haxrtbsirn],suitcase ['swtkhers], sunrise ['sanraiz], teacup
['thi:kPap]. Exceptions: ice cream [arskriim].

. Stress compound nouns derived from phrasal verbs as follows: Place the primary

stress on the lexical part of the verb and the secondary stress on the preposition.
E.g., drive-in ['drarvn], handout ['handaut], push-ups ['p"o[aps], show-off ['[oupf],
shutdown ['[atdaun], sit-in ['sitn], take-off ['t"etk of], walkout ['wok aut].

. Stress simple verbs on the second syllable if it contains a long vowel or diphthong,

or if it ends with more than one consonant. E.g., apply [o'pla1], arrive [oraiv],
assist [o'sist], attract [o'treekt], correct [korekt], decide [drsaid], direct [do'rekt],
expand [ik'spaend], export [1k'spoirt]. Exceptions: verbs that end in —ow /ou/, such
as borrow ['barou], follow ['falou].

. Stress simple verbs on the first syllable if the second syllable contains a short vowel

(usually /o/ or /1/) and ends with one (or no) consonant, or if it ends with a syllabic
consonant. E.g., bury [beri], carry [k"eri] (or [kPeeri]), enter [‘entor] (or [‘enar]),
envy ['envi], equal [i:kwat], listen [1isn], marry ['meri] (or ['maeri]), open [‘'oupan],
travel ['traevl], worry ['wairi] (AmE) or ['wari] (BrE). Exceptions: begin [brgin],
permit [parmit], transmit [ traens'mut].

. Stress compound verbs as follows:

a) If the verb consists of two lexical words®, place the primary stress on the first
syllable and the secondary stress on the second syllable. E.g., blackmail
['blaek,mert], broadcast ['brod k'eest], wiretap ['wairt'ep].

> Complex words may consist of (a) two or more free morphemes, forming compound words, (b) a free
morpheme plus affixes (i.e., prefixes and suffixes), and (c) two or more roots, either alone or with affixes.

8[i] is considered an unstressed short vowel allophone of /1/, used at the end of words and before other vowels
within words. E.g., happy /haepr/ ['haepi], creation /krreifn/ [kri'e1fn].

7 Some compound nouns may not have a secondary stress; e.g., bedroom ['bedrumm] or ['be'drum], classroom
[kleesruim] or [klaesrum], gentleman ['dzenttman], restroom [restrum] (or ['restrom]).

8 Lexical words, or lexical morphemes, are those words that have meaning and referents in the real or
imaginary world. They are usually content words such as nouns, main verbs, adjectives and adverbs.



b) If the verb consists of a grammatical word and a lexical word, place the primary
stress on the lexical word. E.g., forget [forget], forgive [forgiv], withstand
[wif'staend], withdraw [wiOdro:]. Exception: The following verbs have a
secondary stress on the grammatical word. E.g., outrun [autran], outwit
[avt'wit].

c) If the verb consists of prefix plus a bound root, place the primary stress on the
root, which is usually the second syllable. E.g., deceive [drsi:v], perceive
[porsiiv], receive [rrsiiv], conceive [kon'siiv], contain [ken'them], detain [drthem],
retain [rrthemn], prepare [prrpPear], compare [kom'pPear], retreat [rrtriit], repeat
[rr'phizt], compose [kem'phouz], suppose [sopPouvz].”

d) If the verb is a separable phrasal verb, place the primary stress on the adverbial
preposition (or particle) — the second syllable, and the secondary stress on the
lexical part of the verb — the first syllable. E.g., back up [bak'ap], break up
[breikap], count in [kPauntm], dig in [dign], face up [fersap], hold up
[houtdap ], let down [letdaun], make up [meik'ap], put on [pPouron], put out
[p"uraut], show off [ fou'nf], take off [t"eik'nf].

e) If the verb is an inseparable phrasal verb, place the primary stress on the lexical
part of the verb, the first syllable, and secondary stress on the preposition,
especially when it is at the end of a sentence.'’ E.g., ask for [‘esk foir], call on
['k"ol,on], look for [1uk foir].

8. Simple adjectives follow the same rules as verbs, as desacribed in (5) and (6) above.
E.g., alive [olarv], correct [korekt], divine [drvain], even [i:vn] (or ['iiven]), hollow
[halou], graphic [grafik], lovely [1avli], mellow ['melou], secret [sikrit] (or
['sitkrat]), shallow [[aelou], yellow [jelou]. Exceptions: honest [anist], perfect
['p"surfikt] (or [phsirfekt]).

9. Compound adjectives of the form noun + past participle or noun + noun have the
primary stress on the first syllable and the secondary stress on the second syllable.
E.g., heartfelt [ha:rtfett], soundproof ['saund pru:f].

10. The following dissyllabic words shift stress depending on whether they are used as
nouns, adjectives or verbs. When they are used as nouns or adjectives, these
words have their primary stress on the first syllable; the second syllable often has
a secondary stress. When they are used as verbs, these words have their primary
stress on the second syllable; the vowel of the first syllable is usually /o/ or /1/. It
must be warned that sometimes the accentuation patterns in American English and
British English differ.

? Notice that the root usually has a long vowel or diphthong.

10 In connected speech, the preposition receives no stress, unless it is at the end of a sentence. In this case, it
receives secondary stress. E.g., I'm looking for a job [amm 'lukm for_s ‘d3arb]. John is the person I'm
looking for ['dzan_1z 0o 'p"sirsn arm ‘lukim forr] . What are you looking for? ['war_ar ju Tukin fo:r].



abstract
accent
addict
address
ally
attribute
compound
compress
concert
conduct
conflict
console
construct
contest
contract
contrast
convert
convict

decrease
desert
dictate
digest
discard
discount
entrance
envelop
escort
export
extract
ferment
implant
import

Verb
[ob'strackt/
[ok'sent/
/o'dikt/
[o'dres/
/lar/
/o'tribju:t/
/kam'pavnd/
[kom'pres/
/kon's3:rt/
/kon'dakt/
[kan'flikt/
/kan'soul/
[kan'strakt/
/kon'test/
/kon'trackt/
/kon'traest/
/kon'va:rt/
/kan'vikt/
Verb
/drkris/
/dr'zs:rt/
/dik'tert/
/do'dzest/
/diskaird/
/diskaont/
/m'traens/
/m'velop/
/U'skourt/

/ 1k'spourt/
/ik'straekt/
/forment/
/im'plaent/
/im'poirt/

Noun/Adjective
/ ‘eebstraekt/
/ 'eek sent/
[eedikt/

/ ‘adres/"!
/eelar/
/'aetribju:t/
/ 'kam,paund/
/ 'kampres/
/ kans3:rt/
/ kandakt/
/ 'kanflikt/
/ 'kan;soul/
/ 'kanstrakt/
/ kantest/

/ kan traekt/
/ 'kantraest/
/ kanvs:rt/
/ 'kan,vikt/
Noun/Adjective
/[ 'dizkri:s/
/'dez3z:rt/

/ 'dik text/

/ 'dardzest/
/ 'diska:rd/
/ 'diskaovnt/
/'entrans/

/ ‘enva loup/
/ ‘eskourt/

/ ‘ekspoirt/
/ ‘ek straekt/
/ f3:rrment/
/ 'tmplaent/
/ 'tm,po:rt/

impress
incense
increase
insult
misprint
object
perfume
permit
pervert
present
produce
progress
protest
rebel
record
refill
refit

refund
regress
resit
retail
segment
subject
survey
suspect
torment
transfer
transform
transplant
transport
upset

Verb
/im'pres/
/in'sens/
/in'krizs/
/m'salt/
/mis'print/
/ob'dzekt/
/parfjuim/
/parmut/
/par'v3urt/
/prizent/
/pro'djuis/
/pro'gres/
/pro'test/
/rrbel/
/rrkoird/
frrfil/
[rrfit/

Verb
/rrfand/
/rrgres/
/rrsit/

/rrterl/
/seg'ment/
/sob'dzekt/
[sar'vel/
/so'spekt/
/torrment/
[treens'f3ir/
[traensforrm/
/traens'plant/
/traens'po:rt/
/ap'set/

Noun/Adj.
/ 'tm,pres/

/ 'm,sens/

/ 'mKkri:s/

/ 'msalt/

/ 'misprint/
/'abdzekt/
/ ‘p3ir,fjuim/
/ ‘p3irmit/
/ 'p3irv3irt/
/‘preznt/

/ ‘praidjuis/
/ ‘praigres/
/ 'proutest/
/ 'rebt/

/ rekord/"
/ ‘rizf1l/

/ 'rizfit/
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Noun/Adj.

/ ‘ri:fand/

/ ‘rizgres/

/ 'rizsit/

/ 'riste1l/

/ 'segment/
/'sabdzekt/

/ 's3irver/

/ 'saspekt/

/ 'toirrment/

[ 'traensf3ir/

/ 'traens forrm/
/ 'treensplaent/
/ 'treensporrt/
/ 'Apset/

Read aloud the following pairs of sentences and try to make a clear difference between
in pronunciation between the words with as single underline and the words with a double

underline. Say whether the words function as nouns or verbs.

1. a) He became the ally of a boy named Aubrey Mills and founded with him a gang of
adventurers in the avenue.

" AmE /odres/ (n.).
2 AmE /produis/ (v); / 'prarduzs/, / 'provduzs/ (n.).
" BrE [rekhoud].



W

10.

11.

b) No foreign power will ally with us.

a) The mother said to her belligerent son, “Violence is no way to resolve a conflict.”

b) The two news reports seem to conflict each other.

a) The boy was addicted to playing on his video game console.

b) Since they had raised him from birth, Jack and Jill had to console each other after
their dog died.

a) The contract was supposed to expire seven years after it was signed.

b) Derek firmly stated that he would rather contract pneumonia and die than stand
outside wearing that ridiculous pink and green poncho.

a) To desert the military is a crime.

b) The Gobi is a large desert in Asia.

a) Dad, I was at the farmer’s market and bought this incense.

b) Big mistake. If you burn it here, you’ll incense your mother.

a) All need to be present for a unanimous vote.

b) He will present his ideas to the Board of Directors tomorrow.

a) The Americans only consume a small portion of this produce, and they are willing to
sell us the rest.

b) The judicial power is by its nature devoid of action; it must be put into action in
order to produce a result.

a) No one suspects that we stole the books.

b) The suspects were detained by the police.

Placement of stress in three-syllable words

The placement of stress in three-syllable words is more variable than in two-syllable

words; therefore, it is less predictable. Here are a few rules that could help you know where
to place the stress.

1. Stress simple nouns on the second syllable (i.e., the penultimate syllable) if the
noun contains a long vowel (/i a; 3,05, w/) or a diphthong
(/a1, au, eI, e, 19, o1, 0U, Ud/), or if it ends with more than one consonant, or if the
final syllable contains an unstressed short vowel (usually /s, /), the diphthong /ou/
or a syllabic consonant. E.g., amazing [o'meiziy], apartment [o'p"a:rtmont], arena
[orina], collection [kolek[n], committee [ke'miti] (or [ko'miri]), demeanor
[do'mimnar], disaster [dizaestor], example [1g'zeempt], ferocious [fo'roufas], guerrilla
[gorilo], mimosa [mrmouzo], occurrence [okMsirons], perfection [porfek|n],
phonetics [foneriks], potato [potherrou], reaction [rr'aek|n], synopsis [srnapsis],
vanilla [venila].

2. Stress simple nouns on the first syllable if the second syllable (or middle syllable)
and the final syllable contain short vowels (usually /s, 1, v/) and end with no more
than one consonant. E.g., agony [ageni], animate [aenomit], camera
[khaemoro],'*capital [khaepoti], character [khaeroktor], cinema ['smomo], custody

' Also [khaemra].



['k"astodi], empathy ['empoBi], emperor ['emporar], foreigner [faranor], government
['gavernment],"® lunatic [lumotik], memory ['memori],'® politics [phalotiks], quantity
['kwantoti], rhetoric ['rerarik], sympathy ['stmpobi].

3. Place the primary stress on the first syllable and the secondary stress on the last
syllable of a simple noun if the final syllable contains a long vowel or diphthong or
it ends with more than one consonant. E.g., alkali ['aetkola1], appetite ['a&pstait],
graduate (v.) ['graedzuert], hurricane [h3sirokPem], 7 intellect ['mntolekt], Malibu
['maelobu:], marigold ['merigoutd], moderate (v.) [madorert], Panama [panoma:],
satellite ['seerlart], stalactite ['steelok thart], sympathize ['stmpofaiz].

4. Place the primary stress on the first syllable and the secondary stress on the second
syllable of compound nouns that have the form noun + noun, noun + adjective or
verb + noun. E.g., book keeping [buk kMi:pig], brainwashing [bremwa[ig], car-
ferry [kharferi], pickpocket [pPMikp"akit], con woman [k"anwumen], crybaby
[krarberbi], firing squad [famrmskwad], newspaper [nuspPeipar], push button
['p"u[batn], songwriter ['soyraicor], turntable ['t"3:rntherbt], typewriter [tharprarcar].
Exceptions: fancy dress [faensrdres], working man [w3:rkin 'womaon].

5. Place the primary stress on the first syllable and the secondary stress on the third
syllable of compounds nouns that have the form noun + noun or adjective + noun,
such as apple pie ['&ptphar], crime report [kraimrt phoirt], flowerpot ['flaver,phat],
heavyweight [heviwert], honey bee [hanibi:], power plant [phraverplant],
rattlesnake ['reert,sneik], tenderfoot ['t"endor fut]. Exception: ill omen [1l'amon].

6. Place the primary stress on the second syllable and the secondary stress on the first
syllable of compound nouns that have the form adjectival *® + noun. E.g.,
loudspeaker [laud'spitkor], three-wheeler [Oritwiilor]. ' Exception: hardcover
[harrdk"avor]. Some compound nouns of the form noun + noun also have this
accentuation pattern. E.g., bull terrier [buttterior].

7. With compound nouns that have the form lexical word + suffix, place the primary
stress on the suffix and the secondary stress on the lexical word when the suffixes
are -ee, -eer, -ese, -ette, -esque, -ique. E.g., refugee [refjudsi:], evacuee [rvaekjui],
mountaineer [mavntn'or], volunteer [valon'thtor], Portuguese [pMowtfogiiz],
journalese [d33irnli:z], cigarette [sigoret], launderette [londo'ret], picturesque
[phikt[o'resk], unique [jurnik].

8. Simple adjectives usually follow Rule 3 given above for nouns; i.e., the primary
stress falls on the first syllable and the secondary stress on the third syllable. E.g.,
anthropoid [‘enBrophord], derelict [derolikt], insolent [Insolent], opportune
['‘apar,thuin].

9. Place the primary stress on the first syllable and the secondary stress on the second
syllable of compound adjectives that have the structure noun + present participle

' BrE ['gavmont]

' Also ['memri]

" BrE ['harikon]

'8 An adjectival is a word or phrase that functions as an adjective.

' Noun phrases of the form adjective + noun have a secondary stress on the adjective and a primary stress
on the noun. E.g., tall man ['t"ot ‘meen], big car [brg 'khair].



or past particle. E.g., groundbreaking [graundbreiki], heartbreaking
[hairtbreiki], heartbroken ['hairtbrouken], typewritten ['tharpritn].

10. Place the primary stress on the second syllable and the secondary stress on the
first syllable of compound adjectives that have the structure adjective + past
participle. E.g., bad-tempered [baedt"empord], far-reaching [farriit[i], good-
looking [gudlukig], hard-working [hardwsirkig], high-sounding [harsaundim],
old-fashioned [outd'fae[nd], sweet-smelling [swi:t'smelm].

11. Stress simple verbs on the second syllable if the last syllable contains a short
vowel (usually /o, u, /) and ends with not more than one consonant. E.g.,

accomplish [okPamplif], determine [drt'sirmimn] (or [drt'sirmon]), encompass
[m'khampas], encounter [mk"avntor] (or [m’k"avnor]), maneuver [mo'nu:vor].

12. Place the primary stress on the last syllable and the secondary stress on the first
syllable of a simple verb if the last syllable contains a long vowel or diphthong, or
it ends with more than one consonant. E.g., correspond [k"ara'pand], entertain
[entortemn] (or [enartPein]), represent [repra'zent], resurrect [rezo'rekt].

13. Place the primary stress on the last syllable and the secondary stress on the first
syllable of compound verbs that have the form function word + verb. E.g.,
overcome [,ouvarkfam], overflow [ouvarflou], override [,ouverrard], understand
[Andorsteend], undertake [andortherk].

14. If the verb is a separable phrasal verb, place the primary stress on the adverbial
preposition (or particle) — the third syllable, and the secondary stress on the
lexical part of the verb — the first syllable. E.g., put away [p"uro'wei], throw away
[Brovo'wer]

15. Place the primary stress on the second syllable of the lexical part of a complex
word when the suffixes are —ance, -ant, -ence, -ent, —eous, -ic, -ion, -ive. E.g.,
courageous [korerdzes], climatic [klarmaerik], dependence [drp"endons] or
[drp"endns], dependent [drp"endont] (or [drp"endnt]), importance [im'p"o:rtons]
(or [mm'pProirtns]), important [im'phortont] (or [mm'phoirtnt]) pathetic [poBerik],
perfection [porfekfn], reflexive [rrfleksiv]. Exception: consonant [k"ansnont],
reference [reforons], referent [reforant].

16. Place the primary stress on the first syllable of the lexical part of complex words
with the suffixes —able, -ible, -age, -al, -ful, -less, -ly, -ment,?! -ness, -ous.. E.g.,
anchorage [ankerids], credible [krerobt], critical [krirokt], devilish ['devli[],?
logical [ladzokt], passable [p"aesobt], poisonous [p"orznos], possible [phasobt],
powerless ['phaverles], punishment [‘p"anifmont], rapidly [raepidli], wonderful
['wandorft], yellowness [‘jelounis].

% Some nouns that end in —al have the primary stress on the second syllable. E.g., refusal [rrfju:zt], survival
[servaivi].

! Some nouns that end in —ment have the primary stress on the second syllable. E.g., development
[dr'velopmont], engagement [m'gerdzmont], improvement [im'pruzvment], involvement [m'vatvmont].

22 Verbs that end in —ish usually have the primary stress on the second syllable. E.g., demolish [drmali[],
replenish [rrpleni/].
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17. Place the primary stress on the first syllable of the stem®® and the secondary stress
on the first syllable of the suffix of complex words when the suffixes are —(i)fy, -
ize/-ise, -wise. E.g., glorify [glorofar], purify [pjurofar], realize [rolaiz],
supervise ['supar,vaiz], testify [thestofar], otherwise ['ador,waiz].

There are pairs of three- and four-syllable words which end in —ate whose
pronunciation varies depending on whether they are used as nouns/adjectives or verbs.
When they are nouns or adjectives, the —ate ending receives no stress and is therefore
pronounced /-1t/ or /-ot/. But when those words are verbs, the —ate ending receives
secondary stress and is therefore pronounced /-eit/. Below is short list of such words.

Verb Noun/Adjective Verb Noun/Adj.
advocate [aedvokert/ [aedvokit/ elaborate /rleeborert/ /rleebrit/
animate [e&enomerit/ [eenomit/ estimate  /estomeit/ [estomuit/
approximate /o'praksomert/ /o'praksomuit/ graduate  /gredzvert/  /graedzuit/
associate /e'sou[1ert/ /o'sou[1at/ initiate /nif1ert/ /inif1ot/
certificate /[sor'tifokert/ [sortifokit/ intimate  /mtomerit/ /mtomait/
coordinate /kou'o:rdonert/ /kou'o:rdonit/ moderate /madoreit/ /madorit/
delegate /delsogert/ /delogtt/ predicate  /predokert/ /predokit/
deliberate /dolibarert/ /do'librit/ separate  /seporeit/ /'seprit/
duplicate [du:plokert/ [du:plokit/ triplicate ~ /triplokert/ [triploktt/

Likewise, there are some three-syllable words that end in —ment whose pronunciation
varies depending on whether they are used as nouns or verbs. When they are nouns, the
—ment ending receives no stress and is therefore pronounced /-ment/. But when those
words are verbs, the —-ment ending receives secondary stress and is therefore pronounced
/-ment/. Below is short list of such words.

Verb Noun Verb Noun
compliment /kaploment/ /kaplomont/ ornament [o:rnoment/  /o:rnomont/
document /dakjoment/ /dakjomeont/ supplement /saploment/ /saplomont/
implement  /1mploment/ /1mplomont/

Stress Shift

There are a few two-, three- and four-syllable words whose main (or primary) stress
moves (or shifts) from the second or last syllable to the first syllable, depending on whether
they are used as alone or before other words (usually modifying them or forming compound
nouns). For example, the words afternoon [aftornuin], pronunciation [pronansi‘'erfn], the

23 Stems are free roots to which derivational affixes have been added or are likely to be added. For example,
in the word disestablishment, disestablish, establishment, and establish (which is a root at the same time)
are stems.
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cardinal numbers from thirteen [03:rr't"i:n] to nineteen [namtPin] usually receive their
primary stress on the last syllable. But when they are used before other words, modifying
them, their primary stress shifts to the first syllable. Notice where we stress these words in
the following sentences.

I’1l see you this afternoon. A: How many books do you need?

[art 'si: ju O1s_aeftor'nuimn] ['hav menr 'buks du ju ‘nid]

The afternoon classes are boring. B: I need only thirteen.

[0i_'eeftornuin 'klaesiz_or 'boirim] [ar 'ni:d_'ounlr O3:r't"in]

or

A: How old are you? B: I need only thirteen books.
['hau_'outd_ar Yju:] [a1 'ni:d_'ounlr 'B3:rt"in ‘buks]

B: I’'m eighteen. She knows good pronunciation principles.
[arm_er'thin] [[1 'novz 'gud pro'nansierfn ‘prinsoptz]

Or

B: I’'m eighteen years old.
[arm_'ertiin 'jrorz_'outd]

Placement of stress in words of more than three syllables

Words that have more than three syllables usually have the form function word +
lexical word, prefix + lexical word or lexical word + suffix. The placement of stress in
these types of words is very unpredictable and complex; however, the following rules will
be helpful.

1. Place the primary stress on the lexical word and the secondary stress on the
function word of compound verbs. E.g., overpopulate [ouverptapjsleit],
overpower [ouvarpPavar], underdeveloped [andordrvelopt], underestimate
[Andor'estomert].

2. Place the secondary stress on the first syllable of the first word and the primary
stress on the third syllable of compound nouns such as flying saucer [ flarm'sosor],
woman writer [ womon'rairar], second-class [sekondklaes].

3. Place the primary stress on the lexical part (or stem) and the secondary stress on
the prefix of complex nouns and adjectives when the prefix is semi-.** E.g.,

** In AmE, semi- is often also pronounced ['semar-].
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semiconductor  [semikon'daktor], semifinal [semrfamt], (But semicircle
['semis3irkt]).

4. Place the primary stress on the first syllable of the suffix and the secondary stress
on the lexical part of complex words when the suffixes are —ality, -ation, -ility,
-ivity, -mental, -ology, -logical. E.g., activity [ek'thivati], biology [baralodsi],
biological [bawladzokt], creativity [krirerthivoti], developmental [divelopmentt],
instrumental [stromentt], personality [p"sirsn'eloti], possibility [pPasobilati],
ventilation [ventl'erfn].

5. Place the primary stress on the last syllable of the lexical part of complex words
when the suffixes are —eous, -graphy, -ial, -ious, -ity. E.g., advantageous
[odveen'therdszos], photography [fothagrofi], proverbial [pro'vairbiot], injurious
[in'dzurios], tranquility [treenkwiloti].

6. Place the primary stress on the first syllable of the lexical part and the secondary
stress on the second syllable of complex words with the suffixes —able, —ary, -y.
E.g., dictionary ['dik[oneri], difficulty ['difok"atti], military [milotPeri]. Exception:
democracy [dr'makrasi].

7. Place the primary stress on the first syllable of the lexical part of complex words
with the suffix —able. E.g., comfortable [k"amforrobt] (or [k"amftabt]), tolerable
['thalorabt].

Strong and Weak Pronunciation Forms®

In English, most words usually have more than one pronunciation. When words are in
isolation, they have a strong pronunciation form (i.e., emphatic pronunciation or stressed
pronunciation). Also, words often have a strong pronunciation form when they are at the
end of sentences, in negative contractions, in short answers, or in careful, emphatic or slow
speech. For example:

are /'air/ because /brkoz/ can/'ktaen/ was/'waiz/ or / 'woz/ or /'waz/
What are you looking for? ['war_ar jo 'lukiy forr]

We aren't fools! [wr 'airnt ' fu:tz]

Are you busy now? — Yes, [ am. [jes_a1_ a&m]

We do believe you. [wr 'dut ba'litv_ju]

I want you not him. [ar 'want ' ju: | 'nat * him]

A list of Strong and Weak Pronunciation Forms is given at the end of this Handout.
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This is the kind of pronunciation that is usually represented in dictionaries. Notice that
the words that are underlined or written in italics must be read with strong pronunciation.

On the other hand, when words occur in natural fast connected speech, one or
more syllables may lose their original stress. In these cases, we say that their vowel sounds
‘weaken’ or ‘get reduced’ because they receive no stress. That is to say, in fast speech the
tongue cannot move to the required position fast or completely enough to produce a full-
quality vowel. Thus, the amount of movement of the tongue in pronouncing the vowels is
reduced. Consequently, the unstressed vowels become (i.e., are pronounced) schwa /o/ (or
sometimes /1/). When this happens, we say that the words have a weak pronunciation form
(or a reduced pronunciation form or an unstressed pronunciation form). In practice, any
unstressed vowel letter or combination of vowel letters representing vowel sounds and
diphthongs can be reduced to /o/ (or /1/). This phenomenon can be represented by the
formula: NO STRESS = /a/. Notice the pronunciation of the underlined vowel letters in the
following words: analysis [o'naelosis], animal ['@nomt], correct [korekt], decimal ['desomt],
famous ['fermos], harmony ['ha:rmoni], open ['oupan], suppose [sopPouz], syringe [so'rind3].

Likewise, notice the pronunciation of am, are, can and was in the following sentences.
I am busy now. ['‘ar_am 'bizi] or ['aim 'bizi]
You can do it. [ju: kon 'du:_1t] or [jur kn ' du:_1t]
The children are happy. [0o 't[ttdron_oar ' haepi]
She was right. ['[i: woz ' rait]

As was said earlier, in English function words usually have a weak pronunciation in fast
speech. Here is a list of such words: a, am, an, and, are, as, at, be, been, but, can (modal
aux.), could, do (aux.), does (aux.), for, from, had (perf. aux.), has (perf. aux.), have (perf.
aux.), he, her, him, his, just, me, must, of, shall, she, should, some (adj.), than, that (conj.),
the, them, there (in the expressions There is..., There are..., There was..., There were...),
to, us, was, we, were, who, would, you.

Reduced Pronunciation in Relaxed Speech

“Reduced [pronunciation] forms are the pronunciation changes that occur in natural
speech because of the environment or context in which a word or sound is found. The
amount of reduction... depends on how fast the word or sound is spoken” (Weinstein,
2001, p. vii). Reduced pronunciation happens when the words of phrases or sentences are
run (or fused) together in fast, natural relaxed speech.”® They might be considered a sort of

% Relaxed speech is the way people speak when they are stress-free and unconcerned about the correctness
of the language from the point of view of grammar, pronunciation, etc., or the situation in which they find
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“informal contractions”. These contractions are often used in informal spoken language;

they should never be used in formal writing.

Contraction Pronunciation Uncontracted Examples
Form

‘bout baot about He was talkin’
‘bout you.

betcha 'betfd bet you I betcha you
dunno it.

‘cause, cos, | 'koz, 'knz, 'kaz because I left ‘cause

cuz you didn’t
come on time.

c'mere ka'miar Come here! John, ¢’mere!

¢’mon ka'mpn Come on! C’mon, John!

could’ve, 'kodav, 'korav, 'kora could have (+|We could’ve

could of, kadav, karav, karo pp. form of | helped Mary,

coulda verbs) instead.

couldja 'kodzd Could you...? Couldja  help
me?

couldn’t’ve 'kudntav, 'kodntd, 'kuodna couldn’t have (+ | He couldn’t’ve

couldn’t of, pp. form of | done that.

couldnta verbs)

couldna

couldntcha 'kudntfs Couldn’t you..? | Couldntcha
go?

d’you dju:, d3u, d3d Do you...? D’you smoke?

didja 'did39, d3d Did you...? Didja see him?

didj’ave did ‘jev, dzev Did you Didj’ave a

have...? good time?

dontcha ‘dountfd Don’t you...? Dontcha love
me?

dunno da'nou, ra'nouv don’t know I dunno.
['ar do'nou] or
['arrs ‘nou]

gimme 'gimi give me Gimme love.

gonna 'gong, 'gAnd going to (+ verb) | I’'m gonna
sleep.

gotta 'gaty, 'gard got to (+ verb) I’'ve gotta go

'gntd, 'gnra now.
hafta 'haefts have to (+ verb) |Ihave to eat

now.

themselves. This type of speech is typical of highly informal situations, such as when you are speaking to
closed friends, relatives, and the like.
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We have to go
now.

hasta 'haestd has to (+ verb) John has to eat
now.
She has to go
now.
howdja 'havdzo How did you...? | Howdja get
here?
kinda 'kamndoa kind of I’'m kinda sad.
letcha letfd let you I’ll letcha do it.
lemme 'lem1 Let me Lemme see it.
lotsa 'latss, 'Intsa lots of He ate lotsa
grapes.
lotta lata, 'lars lot of I need a lotta
'Inta, 'Inra help.
meetcha 'mi:tfo meet you I’ll meetcha at
three.
might’ve, 'martav, 'mairov, 'maird might have (+ | We might’ve
might of, pp. form of | done it.
mighta verbs)
must’ve must | 'mAstav, 'masta must have (+ pp. | She  must’ve
of, musta form of verbs) | been ill.
mustn’t of,
mustn’t’ve, 'MmASNtaV, 'MASNav, 'masnts, 'masnd | mustn’t have (+ | He mustn’t’ve
mustnta pp. form of | hitit.
verbs)
needja 'ni:d3o need you I needja.
oughta ‘atd, 'ard, ‘DI, 'DII ought to (+ verb) | We oughta go
PHERR N ) home.
should’ve, fodav, [orov, 'fors should have (+ | They should’ve
should of, Jodov, farav, [ora pp. form of | run.
shoulda verbs)
shouldn’t’ve, | fodntav, fudnta shouldn’t have | I shouldn’t’ve
shouldn’t of, (+ pp. form of | run.
shouldnta verbs)
sorta soirtd, soirrd (AmkE) sort of We’re sorta
'sJ:t9, saird (BrE) bored.
supposta, 'Spaustd, 'spaustu supposed to He s’posta be
s’posta here by five.
useta juista, 'juisto used to I useta live
here.
waddaya 'WDLIJ9, 'WaArdjd, 'WALI)I What are | Waddaya say?
you...? What do | Waddaya
you...? sayin’?
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wanna 'wWano, 'wpno, 'WAnd want to (+ verb) | I wanna go
home.
wantcha ‘wantf, 'wontfd want you I wantcha.
'wAntfa
watcha 'wotf9, 'watfa, 'watfd what you, what | Whatcha said
you’re, What are | isn’t true.
you...? Whatcha
sayin’?
what’ll ‘'wott, 'wart, 'wart What will...? What’ll  you
do?
when’ll ‘'went When will...? When’ll  you
come back?
wheredja ‘'weardszd Where do Wheredja live?
you...?
where’ll ‘'wearat Where will...? | Where’ll they
go?
why’ll ‘wart Why will...? Why’ll I do it?
wontcha ‘'wountfa Won’t you...? Wontcha help
me?
wouldja 'wod39, d3d Would you...? Wouldja do it?
y’all Jjot, jort you (pl.), you all | Y’all know
(in Texas) that.
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Rhythm

When we speak naturally, some words are stressed and others are not stressed. The
recurrence of stressed syllables at somewhat regular and equal intervals of time determines
the rhythm of speech. The interval between stresses is affected by the number of
(unstressed) syllables within a single tone group®’ and by the number and type of vowels
and consonants within each syllable.

This phenomenon has led to the classification of the languages of the world into two
big groups, namely, syllable-timed languages and stress-timed languages. “In a syllable-
timed language, every syllable is perceived as taking up roughly the same amount of
time.... Syllable-timed languages tend to give syllables approximately equal stress”
(Wikipedia). Among these languages, we find Spanish, French, Finnish and Slovene. On
the other hand, in “a stressed-timed language, syllables may last different amounts of
time... [though we perceive] a fairly constant amount of time (on average) between
consecutive stressed syllables” (Wikipedia). Languages like English, German, Portuguese,
Dutch, Russian and Czech are considered to be stress-timed languages.

As a general rule, English tries to avoid having stresses too close together. Let us
examine the rhythm of the following sentence:

Alice didn't / finish her / essay.
1 2 3

This sentence can be divided into three segments or stressed groups, each one
containing a stressed syllable (or beat) and several unstressed ones. When we speak
naturally, each segment takes about the same time to be said, although each segment has a
different number of syllables. Usually, the stressed syllables are pronounced longer and
louder than the unstressed syllables. Similarly, the unstressed syllables between stressed
syllables are pronounced very quickly, and the final sound of each word is linked with
the initial sound of the following word. In short, the segments that have more syllables are
said more quickly and the segments that have fewer syllables are said more slowly. Notice
the stressed syllables (beats) in the following sentences:

I just called to say I love you,
[a1r dzos kotd | tu 'ser | a1 'lav ju]

And I mean it from the bottom of my heart,
[eend_a1 'mimn_1t | fram 0o '‘barom | ov mar 'hairt]

In English, content words (i.e., words which have a lexical meaning on their own
and/or have a referent in the real or imaginary world, such as nouns (e.g., table, car), verbs
(e.g., run, eat), adjectives (e.g., cold, red), adverbs (e.g., slowly, hard)) are usually stressed

T A tone group (or intonation group) is the sentence or part of a sentence over which a particular
pitch pattern extends.
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in speech. However, function words (i.e., words which do not have a lexical meaning on
their own but show grammatical ideas and relationships, such as the articles a and the; the
pronouns |, me, and you; the auxiliary verbs am, do, can, and have; the prepositions at, up
and for; the conjunctions and, but and that) are usually unstressed in connected speech.

Knowing which syllables should be stressed, using weak pronunciation forms, linking
word up and using the correct intonation patterns, among others, will help us pronounce
English sentences with a correct thythm, especially when reciting poems and singing songs.
For the sake of practice, say the following sentences, making sure to use correct rhythm.
The stressed syllables have been written bigger than the unstressed syllables.

» Dah du du Dah du Dah Dah
» This is the house that Jack built.

» Dah du du Dah du du Dah du du Dah

» These are the houses that  Jacqueline built.

» This is the house that Jack built.

» These are the houses that Jack built.

» These are the houses that  Jacqueline built.

» This is the house that my  mother designed.
» This is the bicycle Peter repaired.
» Those are the people we met in the park.

» That is the person | saw on the stairs.
» Those are the people we drove to the party.
» That is the gardener who  works for my  mother.
» Andrew is taller than Peter and Thomas.
» Fancy a glass of Italian brandy?

» Tom’s notas tall as the rest of the family.
» What an amazingly lively production.
» How can we possibly get there in time!
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Exercises
I. Your teacher will read aloud the words transcribed below. Please mark the primary stress
and the secondary stress, if there is one, on each word. Follow the example give. Note:

Remember that /3/ is never stressed.

Example: transcriptions [ tyaen'skiip/nz]

1. personality [ p"sir sn el o ti] 9. cigarette [ sig o ret]

2. representative [ rep ro zen to tiv] 10. responsibility [ 11 span so bil oti]
3. indecisive [ 1 d1 sar s1v] 11. Japanese [ dzaep o niiz]

4. pomegranates [ p'am 1 graen 1ts]  12. unfortunately [ an fourtfo nit li]
5. conversation [ k"an vor ser [n] 13. photographic [ fou ro graef 1k]

6. Alexander [ el 1g zaen dor] 14. vegetation [ veds o ther [n]

7. Mississippi [ m1s o sip 1] 15. dependability [ dr pPen do bil oti]
8. chimpanzee [ t/1m pon zi:] 16. difficulty [ dif o kPat ti]

II. Please mark the primary and secondary stresses in the phrases and sentences transcribed
below. Your teacher will read them aloud to you. Follow the example.

Example: John loves Mary. [ 'd3an 'lavz ‘meri]

1. Phonetics is easy. [ fo neriks_1z_i:zi]
. Want to see it? [ wano sii_it]
. I’'m eighteen. [ aim_er tMimn]

. Were they home? [ w3ir der houm]

2
3
4
5. A week ago. [ o witkk_o gou]
6. Where do you live? [ wear du ju Irv]
7. Come here, please. [ k"am hror || pliiz]
8. You study English? [ ju stari_inglif]
9. A: How are you? [ hau arr ju]
B: Fine, thanks. How are you? [ fam Oaenks | hau_sor ju:]
10. A: Who did that? [ hu: did 0zet]

B: Mrs. Jones. [ misiz dzounz]

20



I1I.

A: Mrs. Jones? [ misiz dzounz]

B: Yes, she did. [ je[ [1 did]

Recite the following poems and song. Please watch your rhythm.

Give a Man a Horse He Can Ride
By James Thomson (1834-1882)

Give a man a horse he can ride,

Give a man a boat he can sail;

And his rank and wealth, his strength and health,
On sea nor shore shall fail.

Give a man a pipe he can smoke,

Give a man a book he can read;

And his home is bright with a calm delight,
Though the rooms be poor indeed.

Give a man a girl he can love,

As I, O my Love, love thee;

And his hand is great with the pulse of Fate,
At home, on land, on Sea.

There’s a Man in Our Town
By Page Zyromski

There’s a man in our town
Who pads down the street
Wearing shoes on his hands
And gloves on his feet.

He tells everyone

That he happens to meet
That he finds a bit

More awkward to eat

With shoes on his hands
And gloves on his feet.

“But I couldn’t imagine,”
He says as he stands,
“Wearing gloves on my feet
And gloves on my hands!”
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He says it’s more loud

Than politeness demands

If he claps with his shoes
When he wants to clap hands,
Or tries to shake shoes

When he wants to shake hands.
But other than that,

It’s quiet and neat,

Wearing shoes on the hands
And gloves on the feet.

“And I couldn’t imagine,”
He says as he stands,
“Wearing shoes on my feet
And shoes on my hands!”



Put Your Hand In The Hand (by Ocean)

Put your hand in the hand of the man who stilled the water.

Put your hand in the hand of the man who calmed the sea.

Take a look at yourself and then you can look at others differently,
By puttin' your hand in the hand of the man from the Galilee.

Every time I look into the Holy Book, I wanna tremble, tremble.

When I read about the part where a carpenter cleared the temple.

For the buyers and the sellers were no different fellas than I profess to be,
And it causes me shame to know that we’re not the people we should be.

So put your hand in the hand of the man who stilled the water.

Put your hand in the hand of the man who calmed the sea.

Take a look at yourself and then you can look at others differently,
By puttin' your hand in the hand of the man from the Galilee.

My mama taught me how to pray before I reached the age of seven.

She said, “There’ll come a time when there’ll probably need a room in
heaven.”

For I’m feeling kinda guilty ‘bout the number of times you do what we must
do.

But we forget what he said when we figured that he’d still make room.

So you’ve gotta put your hand in the hand of the man who stilled the water.
Put your hand in the hand of the man who calmed the sea.

Take a look at yourself and then you can look at others differently,

By puttin' your hand in the hand of the man from the Galilee.

(Everybody, come on!)

Put your hand in the hand of the man who stilled the water.
Put your hand in the hand of the man who calmed the sea.
Take a look at yourself... (fading)
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Ooh!

Bad boys!

Watcha gon... watcha gon...

Watcha gonna do

When sheriff John Brown come for you?

Tell me!
Whatcha wanna do?
Whatcha wanna do? Yeah!

Bad boys, bad boys,
Whatcha gonna do?
Whatcha gonna do

When they come for you?

Bad boys, bad boys,
Whatcha gonna do?
Whatcha gonna do

When they come for you?

When you were eight and you had bad traits,
You go to school and you learn the golden rule.
So why are you acting like a bloody fool?

If you get hot, then you must get cool!

Bad boys, bad boys,
Whatcha gonna do?
Whatcha gonna do

When they come for you?
(Repeat 1 more time.)

You chuck it on that one,

You chuck it on this one,

You chuck it on ya mother,
And you chuck it on ya father.

You chuck it on ya brother,
And you chuck it on ya sister.
You chuck it down on that one,
And you chuck it on me!

Bad boys, bad boys,
Whatcha gonna do?
Whatcha gonna do

When they come for you?
(Repeat 3 more times)

Nobody now give you no break,
Police now give you no break,

Bad Boys

Inner Circle
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And no soldier wanna give you no break,
Not even your i-Jah (?) now give you no break.

Bad boys, bad boys,
Whatcha gonna do?
Whatcha gonna do

When they come for you?
(Repeat 2 more times)

Why did you have to act so mean?

Dontcha know you're a human being?

Born of a mother with the love of a father;
Reflections come and reflections go,

I know sometimes you wanna let go, hey hey
I know sometimes you wanna let go.

Bad boys, bad boys,
Whatcha gonna do?
Whatcha gonna do

When they come for you?
(Repeat 1 more time.)

You’re too bad;
You’re too rude;
You’re too bad;
You’re too rude. Hey!

Bad boys, bad boys,
Whatcha gonna do?
Whatcha gonna do

When they come for you?
(Repeat 1 more time.)

You chuck it on that one,

You chuck it on this one,

You chuck it on ya mother,
And you chuck it on ya father.

You chuck it on ya brother,
And ya chuck it on ya sister.
You chuck it down on that one,
And you chuck it on me.

Bad boys, bad boys,
Whatcha gonna do?
Whatcha gonna do

When they come for you?
(Repeat 1 more time.)



My Holiday

We travelled to Venice; then 0N to VelOna

to test a Fiesta with only one owner.

We drove through the night to a village near Brussels
to choose lots of booze and eat plenty of mussels.

We later decided to head off to Spain

via France for a chance to drink lots of champagne.
But after a week of good living and booze,

we agreed that we’d need to rest up in Toulouse.

Then we drove to Madrid before heading to Lisbon

to meet our friend Pete who’d just flown in from Brisbane.
We drove farther south to a town near Granada

to find lots of wine to replenish the larder,

and then spent a week just outside Algeciras,

but folk that we spoke to refused to come near us.

We stayed for a while in the town of Pamplona,

where Pete walked the street (he’s a bit of a loner).

We drove fairly fast to a hotel in Cannes,

where we tried to confide our affairs to a man,

who gave us some goods to deliver in Rome

for a fee we’d not see until safely back home.

We sailed down to Malta to stay in Valetta,

But a fax sent from Sfax made us think that we’d better
cross over to Tunis then drive to Algiers

to speak to a Greek I had known for some years.

We drove through Morocco to reach Casablanca

to discuss, without fuss, our affairs with a banker.

Then headed back north, crossed the Straits of Gibraltar,
but passed through so fast we were starting to falter.
And round about then I began to remember

I had to meet Dad on the tenth of September.

We sold the Fiesta and loaded a plane

with some gear from Tangier, then we got on a train,
which roared through the night till it reached Santander,
where we stayed one more day just to breathe in the air;
then a boat brought us back to our native shores.

So that was my holiday, how about yours?
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Strong® and Weak?® Pronunciation Forms of English Function Words

Strong (or Stressed)
Pronunciation

Weak (or Unstressed) Pronunciation

Articles:

a

€I

3 (E.g., a book [o 'buk], a European [o jura'p'en],
a ewe [0 ‘Yju], a union [o ‘junion], a one-eyed
man [0 'wan_aid ‘maen], a young man
[ 'jan ‘maen])

an

xn

an (E.g., an apple, an errand, an hour, an island,
an only child, an umbrella)

the

o1

0i (before vowel sounds); e.g., the apple, the hour,
the umbrella

09 (before consonant sounds); e.g., the ewe
[00 jw], the man [0o'men], the union
[00 Yjumnion], the European [0o jura'p"en], the
one that | saw...[0a 'wAn Oar_ar 'sp]

Auxiliaries:

am

xm

am (Eg. | am busy; What am | doing here?)
-m (contracted; e.g. I’m happy. I’m excited.)

arc

airr AmE; BrE (before
words  beginning
with a  vowel
sound)

a: BrE (before
consonant sounds)

or (AmE; BrE before words beginning with a
vowel sound) E.g., They are in the office.

9 (BrE before consonant sounds) E.g., They are
busy.)

-r (AmE contracted) E.g., We’re lost. You're
wrong. They’re ambitious [deor_om'bifos].)

be

bi:

b1 (esp. before consonants) E.g., | want to be with
you.

bi (esp. before vowels) E.g., I’ll be in the office in
a minute.

been

bimn (BrE), bin (AmE)

bm (E.g., I’ve been hurt. We’ve been to Lawrence
twice.)

can

kaen

kon, kn (E.g., We can do that later.)

could

kud

kod, kad (E.g., If | were stronger, | could lift that
box. What could | say?)

8 Strong (i.e., stressed) pronunciation forms occur when words are used (a) in isolation, such as in a
dictionary; (b) in careful and slow speech, (c) in emphatic sentences; e.g., | do love you; (d) in negative
contractions; | haven’t seen him lately; (¢) in short answers; e.g., Yes, | am; and (f) at the end of phrases and
sentences; e.g., | thought | could. What are you listening to? With phrasal verbs, the preposition is always

stressed.

¥ Weak (or unstressed or reduced) pronunciation forms occur when words are used in naturally spoken (fast)
connected speech.
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Strong (or Stressed)
Pronunciation

Weak (or Unstressed) Pronunciation

do

du:

do or da (before consonants) E.g. Do you
smoke? Do the children know it?

du (before vowels) E.g., Do | have to know
that? Do animals sleep for eight hours?

d- (contracted) E.g., D’you know him?
[dju mou_im]

does

daz

daz, az (E.g., Does Mary live here? She
does not seem to understand you. Where
does he sleep? ['weor doz_i:_'sliip])
When’s John leave ? ['wenoz 'dzan ‘li:v]

-s (contracted, after voiceless consonants)
E.g., What’s John want? What’s it
mean? ['wats_it ‘mimn]

-z (contracted, after voiced consonants)
E.g., Where’s he work?
['wearz_i: ‘w3irk]

had

haed

had, ad (E.g., | had never seen such a
thing; John had left when I arrived at
his house.)

-d (contracted) E.g., We’d just had dinner
when he called.)

has

haez

haz, 3z (E.g., What has he said? He has
built a beautiful house. Where has Mary
gone?

-s (contracted, after voiceless consonants)
E.g., What’s Frank done?)

-z (contracted, after voiced consonants;
e.g., Why’s John done that?)

have

haev

hav, av (E.g., What have they said? We
have just seen him. | should have known
better.)

-v (contracted) E.g., I’ve already met him.

is

1Z

1z (E.g., The teacher is busy.)

-s (contracted, after voiceless consonants)
E.g., What’s Frank doing? Mark’s
assisting another customer now.

-z (contracted, after voiced consonants)
E.g., When’s the meeting? She’s
gorgeous!

26




Strong (or Stressed)
Pronunciation

Weak (or Unstressed) Pronunciation

must

mASt

most, mas (E.g., The children haven’t
woken up yet; they must be tired. You
must eat.)

shall

shael

Jot (before consonant sounds) E.g., | shall
never do that. What shall we do tonight?

Jal (before vowel sounds) E.g.., We shall
always remember you. When shall | go?

-t (contracted, before consonant sounds)
E.g., I’ll never do that. We’ll help you.

-1 (contracted, before vowel sounds) E.g.,
We’ll always remember you.

should

Jud

Juod, fad (E.g., What should they do? We
should talk to them right away.)

will

wil

wit (before consonant sounds) E.g., | will
call you later. You will hear from us
soon.

wil (before vowel sounds) E.g., | will
always love you. He will enjoy the trip.

-t (contracted, before consonant sounds)
E.g., You’ll never forget it. Everybody’ll
be pleased. ['evribarit br 'pliizd]

-1 (contracted, before vowel sounds) E.g.,
He’ll eat right away. Kay’ll answer your
questions. ['kPerl_'sensor jor 'kwest[onz]

-1 (contracted after plosives, fricatives and
nasals) E.g., What’ll you do?
[warl ju'dw] Ted’ll work tonight.
['thert 'wairk to'nait] The class’ll miss
you. [0 'klaest ‘mis_ju] John’ll help you.
['dzant ‘hetp_ju]

was

WQizZ, WDZ, WAZ

waz, wiz (E.g., | was angry at him. What
was he doing?)

Wwere

w3ir (AmE; BrE before
vowel sounds)

w3! (BrE before consonant
sounds)

war (AmE; BrE before vowel sounds) E.g.,
We were in the office when he called.
['wi: wor_m 0i_~afis | 'wen_i: 'k'otd]
What were they doing when you saw
them?

['wat wor Oer ~duin | 'wen ju ‘sp dom]

wd (BrE before consonant sounds) E.g.,
Where were the children?
['weo wo 0o ‘t/itdron] They were playing
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| _inthe park. [0er wo 'pler m 0o ‘phaik]

Strong (or Stressed)
Pronunciation

Weak (or Unstressed) Pronunciation

Subject Pronouns:
I ar a;, 9 (E.g., When | saw them, they hid behind
acar.)
you ju Jju, ju (before vowel sounds) E.g., You owe
me some money.
jo (before consonant sounds) E.g., You know
who did it, don’t you?
he hi: hy, hi, i: (E.g., What does he want? He wants
a cookie.)
she Ji Ju, fi (E.g., Where does she work? I’m sure
she can.)
we Wil wi, wi (E.g., When can we leave? They know
that we won the game.)
Object
Pronouns:
me mi: mi, mi (E.g., Help me do it. They gave me a
nice present.)
you jur Ju, ju (before vowel sounds) E.g., Thank you
a lot.
Jo (before consonant sounds) E.g., We saw
you near the bank.
him him him, im (E.g., Tell him the truth. We saw
him do it.)
her h3ir (AmE; BrE before har, ar (AmE) E.g., Ask her to come here.
vowel sounds) We saw her near the park.
h3: (BrE before consonant | har, 3ir (BrE before vowel sounds) E.g., We
sounds) saw her in class.
ha, 3: (BrE before consonant sounds) E.g.,
John saw her by the river.
us AS 3s (E.g., Help us build a better world. Mom
told us a beautiful story.)
-s (contracted) E.g., Let’s go! Let’s eat ice
cream.
them Oem 0om, am, -m (E.g., Tell them the truth! Stop
em!)
Reflexive
Pronouns
myself marself ma'self (E.g., | did it myself. | went to the

beach by myself.)
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Strong (or Stressed)
Pronunciation

Weak (or Unstressed) Pronunciation

yourself jurself, jorself (AmE) jor'self (AmE) E.g., You must see it yourself.
jorself, juo'self (BrE) jo'self, jorself (BrE) or E.g., You can get
dressed by yourself.
himself him'self him'self, im'self (E.g., John wrote the letter
himself.)
herself hor'self (AmE) har'self, ar'self (AmE) E.g., Mary said to
ha'self (BrE) herself, “I can do it.”
ha'self, 3:'self (BrE) E.g., My mother made
the cake herself.
ourselves arrselvz, avr'selvz (AmE) | air'selvz (AmE) E.g., We built this house
arselvz (BrE) ourselves.
arselvz (BrE) E.g., We must see that by
ourselves.
yourselves jurselvz, jorselvz (AmE) | jor'selvz (AmE) E.g., You must see it
jorselvz, juo'selvz (BrE) yourselves.
jo'selvz, jorselvz (BrE) E.g., You can get
dressed by yourselves.
themselves Oom'selvz 0om'selvz, oam'selvz (E.g., The children
painted their room themselves.)
Possessive
Adjectives:
my mar ma:, md (E.g., My brother works in a car
factory. That’s my man!)
your jur, juar (AmE) jor (AmE; BrE before vowel sounds) E.g.,
joir (BrE before vowel Your uncle is very knowledgeable. 1 met
sounds) your mother a month ago.)
jor, juo (BrE before Joir (BrE before vowel sounds) E.g., Your
consonant sounds) aunt is so sweet. Eat your apple.
Jou, juo (BrE before consonant sounds) E.g.,
Your brother works hard.
his hiz hiz, 1z (E.g., | met his father two years ago.)
her h3ir (AmE; BrE before har, ar (AmE; BrE before vowel sounds)
vowel sounds) E.g., | saw her husband at the party. |
h3: (BrE before consonant want to see her assignment.
sounds) ho, 3: (BrE before consonant sounds) E.g., |
don’t know her sister.
our aur, avar (AmE; BrE ar (AmE; BrE before vowel sounds) E.g.,

before vowel sounds)
avo (BrE before
consonant sounds)

Our teacher speaks five languages. Have
you met our aunt?

a: (BrE before consonant sounds) E.g., Our
car is quite comfortable.
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Strong (or Stressed)
Pronunciation

Weak (or Unstressed) Pronunciation

Prepositions:

at

&t, &er

at, ar (E.g., We’ll come back at five. At a
moment’s notice, we were ready.)

for

forr (AmE; BrE before
vowel sounds)

for (BrE before consonant

sounds)

for (AmE; BrE before vowel sounds) E.g.,
I’ve lived here for two years. I’m going to
be out of town for a week. 1’ve known him
for ages.

fa (BrE before consonant sounds) E.g., I’ll
do it for you. For Europeans, mangoes
and pineapples are exotic fruits.

from

fram, from, fram

from (E.g., My house is at a stone’s throw
from my office.)

of

av, Dv, AV

3v (before vowel sounds) E.g., I’'m tired of
eating rice.

3 (before consonant sounds) E.g., There were
a lot of people at the meeting. It’s kind of
hard.

-v (after vowel sounds, esp. /o/) E.g., Emma
of Spain has won the race.

to

tu:

to, tu, ru, ru, u (before vowel sounds) E.g., |
want to eat now. [a1'wantu_‘iit] or
[ar 'wanu_'iit] Go to Australia.
['gouru_n'streilio]

t3, r9, 9 (before consonant sounds) E.g., We
want to  visit the  Netherlands.
[wWI 'wanto 'vizit 09 ‘nedorlondz] or
[wI 'wAno 'vizit 0o ‘nedarlondz] Go to your
room. ['goura jo ‘ruim]

Conjunctions:

and

and

and, an, n (esp. after plosives, fricatives and
nasals) E.g., I’ll eat and drink all night
long. I love rock ’n’ roll.

as

XZ

az (E.g., John is as tall as Paul.)

but

bat

bat, bar (E.g., | love you, but | won’t put up
with rudeness.)

or

or (AmE; BrE before
vowel sounds)
o1 (BrE)

or (AmE; BrE before vowel sounds) E.g.,
You or Paul will have to do the job. Run or
die. Leave me alone, or I’ll call the police.

o (BrE before consonant sounds) E.g., John
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or Dan can do the job.

Strong (or Stressed)
Pronunciation

Weak (or Unstressed) Pronunciation

SO SOU sou, s9 E.g., S0 easy, so tall.

than Oan 0on, an (E.g., John is smarter than | thought.
It was bigger’n that.)

that Ot oot, ot (E.g., | hope that you understand

what | mean.)

Relative Pronouns

what wat, wot, WAt wat, war (E.g., | don’t know what you want.
Did you hear what | said?)
who hu: hu, hu, u (E.g., Do you know who did it? |
saw who did it.)
Other Words:
because (Also | brkoz, brko:z, brkaz koz, ko:z, kaz, kaz (E.g., | hit him ‘cause he
informally bo'konz, ba'ko:z, bo'kaz kicked me first.)
spelled ‘cause,
‘Cos or ‘cuz.)
get, git 'get, 'git git (E.g., It’s gittin’ dark.)
how many 'hau ‘'menr 'haumoni, 'hasmni (E.g., How many girls
were there?)
-ing -11) (careful -1n, -3n (We were running/runnin’ fast.)
pronunciation)
just dzast d3zast, d39s, d3is (E.g., I’ve just come back
for the US. | just don’t know what to say.)
not nat, not nat, nt, n (contracted) E.g., | cannot hear
you well. We aren’t excited about it. You
mustn’t smoke in class.
saint seint sont, san, snt, sn (esp. BrE) E.g., St. lves,
Saint John
some sAmM sam, sm (E.g., | want some bread.)
there (as in oear, Oer (AmE) 0or (AmE; BrE, before vowel sounds) E.g.,
there is, 0eo, Oe: (BrE) There is a nice restaurant around the
there are, corner. There are a lot of Chinese people
there was, in Mérida. There were three students in

there were)

class today.

09 (BrE, before consonant sounds) E.g.,
There was a man at the door a while ago.
There were four cars in the parking lot.

%% This second pronunciation is not considered standard; it is typical of Afro-Americans in the US.
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